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Background to the Study 

The world over, extreme poverty might have been reduced to a certain percentage, but in 

developing countries, a lot still needs to be done. As stated in the Millennium Development 

Goals Report (2014), about one in five persons in developing regions lives on less than $1.25 per 

day. In Zimbabwe and other third world countries, the poor lack not just education, health care, 

proper clothing and shelter but they also lack adequate food to sustain physical and mental 

health. Poverty is defined as a phenomenon or broad concept encompassing lack of or low 

income or consumption; lack of assets or having little or poor quality land, housing, livestock or 

other productive assets; having to live in a polluted or hazardous environment; having little or no 

education; having poor health always suffering from illnesses of various kinds; being 

powerlessness and excluded from decisions that have an impact on one’s life; being 

discriminated on the basis of gender, ethnicity or any other reason; and being susceptible to a 

wide range of disasters, such as harvest failure, epidemics, price changes, and violence 

(McCullock, Winters and Cirera, 2001). Therefore, to get this far, what role has Open and 

Distance Learning (ODL) type of education played in reducing poverty in the developing world?  
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It might seem unrealistic that the world will be able to eradicate extreme poverty considering the 

challenges faced by many countries today. In most developing countries, including Zimbabwe, 

extreme poverty eradication seems a far fetched aim of the millennium development goal 

number one which states, “Eradicate extreme poverty and hunger”, due to varied challenges 

brought about by natural disasters, such as floods, drought, earthquakes and epidemics which are 

beyond the control of anybody. Zimbabwe Open University (ZOU) offers degree and non-degree 

programmes through ODL to the willing and able learners who possess relevant prerequisites to 

further their studies the ODL way. Other tertiary institutions in the country are offering 

programmes on what they term “Block Release” emulating the ZOU’s teaching/learning system.   

 

Empowered with right vocational skills, graduates should be able to brace themselves to venture 

into the world of work to earn a living thereby reducing extreme poverty and hunger. Hence the 

purpose of this study is to identify gaps and come up with strategies that will see extreme 

poverty eradicated not only in Zimbabwe but in other developing countries as well. 

 

Key Words: Poverty, Open and Distance Learning, Entrepreneurs 

 

Literature Review 

 

Poverty 

Poverty is a serious global problem which impacts on education and development. It is a multi-

dimensional phenomenon, with varied forms which, according to economists, include: hunger 

and malnutrition, limited access to education and other basic services, social discrimination and 

exclusion as well as the lack of participation in decision-making (United Nations, no date). 

Therefore, in a developing country like Zimbabwe, poverty eradication would be possible to a 

certain degree provided it is one of the priorities on the national policies and actions to include 

employment creation and provision of education to all.  
 

Poverty and Unemployment 

According to United Nations (no date), poverty is linked to unemployment and 

underemployment. This is because for the poor, labour is their major and only asset they can use 
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to improve their well-being. Hence the creation of productive employment opportunities is 

essential for achieving poverty reduction and sustainable economic and social development, 

which is what Zimbabwe is aiming for by allowing street vendors to sell their wares everywhere 

though when it comes to fruits and vegetables, it becomes a health hazard. Therefore, how 

should the issue be handled without further disadvantaging the poor?  

 

According to United Nations Department of Economic and Social Affairs Division for Social 

Policy and Development (2015), a sure way of eradicating extreme poverty would be to 

empower people by giving them a good vocational education. The right education will help 

enlighten people and prepare them to have a carrier or be employable and to hold a job that will 

make them more confident; give them the chance to learn from others; allow them to earn a good 

living; and to help them look after their families leading them to live a better life. 

 

Impact of Poverty on Education 

Learners from poor families usually suffer from low self-esteem, either they are withdrawn or 

seek attention, show feelings of depression and anxiety, do not venture into attempting new 

things for fear of failure and not being recognised. These characteristics, according to Baez 

(2012), lead to demoralisation and failure in life. In addition, poor parents are not always there to 

assist their children with school work as they are always working hard to make ends meet. 

However, ODL in Zimbabwe is hoped to address this anomaly by offering education to all those 

who can access the available programmes.   

 

Problem Statement 

Poverty is a serious global problem which impacts on education and development particularly in 

developing countries like Zimbabwe. The problem that this study seeks to understand is how 

Open and Distance Learning institutions are contributing towards eradication of extreme poverty 

in third world countries with specific reference to Zimbabwe.  
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Aims and Objectives 

The aim of this research study is to put into perspective the strides made by OLD institutions in 

Zimbabwe towards extreme poverty eradication through the education system. To achieve this 

aim, the study is guided by the following research objectives: 

• To establish the success stories of ODL graduates in Zimbabwe 

• To find out the challenges hindering progress in ODL type of education towards 

achievement of complete eradication of poverty in Zimbabwe 

• To come up with strategies of overcoming challenges faced by ODL institutions in 

eradicating extreme poverty in Zimbabwe 

• To evaluate the impact of poverty on education 

• To ascertain participants’ views of the role of ODL institutions in eradicating extreme 

poverty and hunger in Zimbabwe 

It is hoped that the achievement of these objectives will help to highlight the strides made by 

ODL institutions and many more strategies towards eradication of extreme poverty and hunger in 

Zimbabwe. 

 

Research Design and Methodology 

For this survey, through a case study of ODL graduates including those individuals in formal 

employment (lecturers, School Heads, Education Officers), entrepreneurs and street vendors, a 

qualitative methodology was employed to get a deeper understanding of how ODL has impacted 

on the livelihoods of Zimbabweans in general,  entrepreneurs and street vendors. With this 

method, participants are not restricted to pre-formulated questions but can also qualitatively 

express themselves freely and the researcher is able to read the meaning in their words. The 

method allowed me, the researcher, to probe for more information and clarification of issues 

through observing, interacting with participants, interviewing and generating focus group 

discussions (Alzheimer Europe, 2013).  

 

The main instruments for data collection in this study were open-ended and closed 

questionnaires. The questionnaires were augmented by in-depth face-to-face interviews, focus 

group discussions (FGDs), the researcher’s field notes of personal observations, and informal 

conversations results to confirm information from interviews and questionnaires. Participants 
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were purposively sampled targeting those rich in data specific to this study. Triangulation of 

instruments, which according to Johnson and Christensen (2014), is the combination of at least 

two or more theoretical perspectives, methodological approaches, data sources, and analysis 

methods, was used to counterbalance the deficiency of a single strategy, thereby increasing 

validity of results.  

 

Findings and Discussions 

This survey, through a case study of educationists, and entrepreneurs including street vendors, 

revealed that in Zimbabwe, ODL, as a mode of education accessible by all those willing and 

able, has made strides in poverty reduction through skills empowerment to the learners at all 

levels. Educationists, like teachers, have been promoted to position of School Heads and some 

have become Education Officers while others are now lecturers in institutions of higher learning. 

The exposure has enabled the entrepreneurs to run their small businesses applying skills acquired 

through ODL. Findings from interviews revealed that education ensures appropriate 

understanding of poverty, its causes, and possible ways of eradicating extreme poverty. It also 

emerged that education empowered individuals with vocational skills which enabled them to 

gainfully use available resources even though these resources are scarce particularly in 

developing countries. However, with appropriate skills, Zimbabweans could achieve more since 

human and natural resources are in abundance. In response to the question of how the 

participants benefited through ODL, the response was that, had they not acquired further 

education through ZOU, some of these participants could still be toiling in their rural homes with 

no income and poor harvests to feed their families. They also cited that without the kind of 

education afforded to them the ODL way, some of these participants could be part of the 

statistics among the world’s poor. ODL has broadened their horizon and exposure to what is 

happening in their environments and the world at large. Education in general has helped some of 

the participants to refine their skills so that they can now confidently compete in the world of 

work and that they have also secured descent work, such as, being Chief Executive Officers of 

well known companies amongst other highly paying jobs. However, because it is only a few 

individuals with success stories, more still needs to be done to ensure that extreme poverty is 

eradicated in developing countries including Zimbabwe. 
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Sub-theme: Information and Communication Technologies 
 
Background  

By mediating interactions among and between individuals and groups, social networks have 
changed several areas since ancient times, including business, industry, economy, art, culture, 
and education (Clark & Roberts, 2010). The advent of the communication media more so, social 
media like Facebook, Twitter, YouTube and Whatsapp presents potential for effective 
communication in ODL. Given the scattered nature of ODL students, this introduction of social 
media came at the most momentous time for the interaction of ODL stakeholders owing to their 
geographical distances apart. However, the social media have come at a cost in terms of training 
and the capital outlay required to purchase the gadgets and put in place an effective 
communication system, more so for higher education in African universities where financing is a 
challenge. It is behind this background that this paper sought to explore opportunities and 
challenges brought about by the adoption of social media as communication tools for ODL. 
 

Literature review 

The merits of social media  

Social networking platforms have benefitted various individuals and or groups and the benefits 
vary based on platform type and the features provided by the social media platform. While it is 
envisaged that in distance learning the learner utilises the platforms to bridge the gap between 
student and student and learner and tutor, the platform has been utilised for other purposes 
(Moran, Seaman & Tinti-Kane, 2011; Kim and Sin, 2013). Research has established that 
prevalent among these uses of social media platforms are the video learning, communication, 
data collection and analysis and collaboration among others (Moreira and Monteiro, 2010). 
Social media platforms such as YouTube, have provided users a lot of interesting videos and in a 
matter of seconds any topic, idea or presentation can be elaborated on.  The social media have 
come in handy as communication platforms (Barcelos and Batista, 2013).  ODL learners and 
other students even those in conventional institutions and their tutors can hold discussions whilst 
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in different locations thus bringing about the concept of virtual learning. Social media users, send 
and receive information at rapid speeds which has not been the case in previous couple of years 
(Kim and Sin, 2013; Moran, Seaman & Tinti-Kane, 2011). The forms of social media give users 
more opportunities to collaborate and in different ways.  Immediate responses and discussions 
can begin with a simple tweets or postings on the chosen platform. This therefore stands to 
benefit the ODL student who does not have to move to different locations for tutorial. 

A research study carried out by Moreira and Monteiro (2010) showed that internet social media, 
used to support traditional learning, are significant inasmuch as they promote teacher/student and 
student/student interactions. Gulten (2013) established that most pre-service distance education 
teachers used the communication platform every day because they found the platform more 
convenient for distance education.  
  
Impediments in the use of the social media  
Studies by Goldfarb, Pregibon, Shrem and Zyko (2011) and Moreira and Monteiro (2010) show 
that excessive time spent on social networks causes some individuals to experience withdrawal 
symptoms. They retreat from actual interaction with fellow humans and assume a virtual 
persona. They then exhibit signs of anxiety, distress, boredom and loneliness. These results 
indicate that, for most students, the network functionalities contributed to decrease student 
teacher hierarchy. The possibility of establishing a community made up of teachers and students 
who shared information and resources was pointed by Goldfarb et al. (2011). According to these 
authors, Internet Social Networking platforms are encouraging democratic environments but 
some have argued that social networking also reduces face to face interaction and socialising 
becomes something of a burden to an addict (Clark and Roberts, 2010).   
 
How best social media can be utilised in instruction 

A study carried in the USA with 1920 college teachers showed that the majority of users who 
participate on social networking, used this medium in the classroom (Moran, Seaman and Tinti-
Kane, 2011). Barcelos and Batista (2013) established that with regards to education, a 
satisfactory number of the students used social media to interact with other students and 
colleagues. Among these most of them used the social networking platform to exchange 
professional experience with fellow students and experts. However, the same study by Barcelos 
et al (2013) established that providing educational material for students and building and sharing 
digital materials for educational purposes on the social media platforms received lower ratings.  
 

Problem Statement  

Social network platforms the world over have necessitated individuals and organisations to 
improve communication and productivity respectively. However, this important innovation has 
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had its own share of benefits and challenges. This study, therefore, aimed at establishing the 
benefits and challenges of the social network platforms in open and distance learning institutions, 
specifically at the Zimbabwe Open University. 

Aims and Objectives  

The study aims at addressing the following: 

1. Assess the ways in which the social media has benefitted the learners and their tutors in 
Open and Distance Education 

2. Establish how learners and their tutors have utilised the social media in the instructional 
processes in ODL 

3. Investigate the impediments in the use of the social media as tools for instruction in ODL 
4. Recommend strategies that can be put in place so that social media if effectively utilised 

in ODL as tools of instruction 

Research Design and Methodology 

The present study was a survey and as such data for this study were solicited through the use of a 
social media assessment tool (SMAT), a survey questionnaire used for the purpose of this study, 
which contained both open and closed ended questions. The survey encompassed the views of 
both faculty members and all registered students during the January to June 2013 semester from 
four faculties of the Zimbabwe Open University. All the 110 tools dispatched to respondents 
were returned giving a 100% response rate. In order to ensure reliability and effectiveness of the 
instrument, the questionnaire was pilot tested on ten faculty members and twenty-five students 
from the same faculties.  
 
Findings and discussions 

This study aimed at establishing the benefits and challenges of the social network platforms in 
ODL institutions, specifically at the Zimbabwe Open University and four research questions 
addressed. From the discussions, the following conclusions were drawn. 

Conclusions 

Based upon the above findings, the present study made the following conclusions: 

• Gtalk, Twitter, Facebook, WhatsApp and YouTube were the social media that the 
academics and students were exposed to despite there being others such as Twoo and 
Zopia among others. 

• WhatsApp was most widely used and popular social media platform among the tutors and 
their students. 
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• The use of social media for educational purposes was very minimal as most focus on the 
use was on communication for other purposes not related to the instruction of ODL 
students. 

• The minimal use of social media for educational purposes entailed tutors and students 
holding discussions, exchanging notes and assisting each other on assignments and 
research projects. 

• Despite minimal use social media was acknowledged as being beneficial in that the 
media were a fast means of communication and were an efficient means of disseminating 
information between and among students and tutors. They were also a cost reduction 
means since no transport costs were incurred more so given the vast distances apart 
between students and tutors. 

• The use of social media for educational purposes was hindered by, among other 
impediments, lack of technological expertise, the unavailability of the compatible gadgets 
to log on to the social platform lack of connectivity, financial incapacitation lack of a 
clear ICT policy and programme in the university. 

Recommendations 

Drawing from the above conclusions, the present study made the following recommendations: 

• Other social platforms such as Twoo and Zopia should also be popularised as they have 
their merits over the use of Gtalk, Twitter, Facebook, WhatsApp and YouTube  

• Social media for educational purposes should be effectively used for the instruction of 
ODL students as it has more benefits for the ODL students which include the media 
being a fast means of communication, an efficient means of disseminating information 
between and among students and tutors and also the manner in which it can reduce costs 
for the ODL learner. 

• The use of social media can be enhanced through training of tutors and learners and equip 
them with technological expertise, availing compatible gadgets to log on to the social 
platform through university initiatives and also coming up with a clear ICT policy and 
programme in the university. 

• Tutors and students should put more focus on using social media for educational 
purposes rather than on other purposes. 

 

References 

Adika, G. (2003). “Internet use among faculty members of universities in Ghana”. Library 
  Review, Volume: 52 Issue: 1, pp. 29-37.  



5 
 

Al-Ansari, H. (2006). “Internet use by the faculty members of Kuwait University”.  
  The Electronic Library, Volume: 24 Issue: 6 pp. 791 – 803.  

Barcelos, G. T. & Batista, S. C. F. (2013). Use of Social Networks in Teacher 
 Training Programs: A Case Study, International Journal on New Trends in 
 Education and Their Implications, January 2013 Volume: 4 Issue: 1 Article: 01 ISSN 
 1309-62491 Article: 01 ISSN 1309-6249. 
 
Biermann, E and Jordaan, M.C.E. (2007). Developing Applied Research Skills  in 4th Year 
 Students Using E-learning: A Case Study. Paper Presented at  the WWW 
 Applications Conference Held from 5-7 September 2007 at the  University of 
 Johannesburg, South Africa. 
 
Bukaliya, R. and Muyengwa, B. (2012). Challenges affecting Faculty in Research   and  
  Publication Works: A case of the Zimbabwe Open University, Asian  Journal of 
 Social Sciences & Humanities, ISSN: 2186-8492, ISSN: 2186- 8484 Print Vol. 1. No. 
 4. November 2012. 
 
Clark, L. A., & Roberts, S. J. (2010). Employer’s Use of Social Networking Sites: A Socially 
 Irresponsible Practice. Journal of Business Ethics, 95, 507–525.  
 
Goldfarb, A., Pregibon, N., Shrem, J., and Zyko, E (2011). Informational Brief on Social  
  Networking in Education. Retrieved July 02, 2013, from   
 http://www.p12.nysed. /internetlBriefonSocialNetworkinginEducation.pdf 
 

Gulten, D.C. (2013). Pre-service Mathematics Teachers’ Views on Distance Education and their 
 Web Pedagogical Content Knowledge, Turkish Online  Journal of Distance 
 Education-TOJDE January 2013 ISSN 1302-6488  Volume: 14 Number: 1 Article 11.  

Moran, M., Seaman J., & TintI-Kane, H. (2011). Teaching, Learning, and Sharing: How Today’s 
 Higher Education Faculty Use Social Media. Boston, USA: Pearson Learning Solutions. 
 
Recuero, R. da C. (2009). Internet social network. Porto Alegre, RS, Brazil: Sulina. 
 
Yin, R. K. (2003). Case study research: Design and methods (3rd ed.). Thousand  Oaks, CA: 
 Sage. 
 



1 
 

Women Education through Open and Distance Learning on maternal health: a case 
of the Open University of Tanzania 

 

Introduction 
The Open University of Tanzania (OUT) like other Open and Distance learning (ODL) higher learning 

institution in the world, widens access opportunities to higher education to those who could not participate 

in higher education due to limited space, inflexibility in time, residence and socio-cultural and economic 

barriers. It is the third Government owned University established through the Act of parliament No. 17 of 

1992. It is a single mode institution offering Certificates, Diploma and degree courses through distance 

learning. The University has the vision of delivering affordable quality education through Open and 

Distance learning (ODL), dynamic knowledge generation and application. At the Open University of 

Tanzania the enrollment   at undergraduate level by gender shows that, female enrolment is constantly 

below male counterparts, although percentage of female students at the OUT enrolled has maintained an 

upward trend from 8.3% in 1994 to 24.0% in 2000. However, the percentage of female students enrolled 

has been fluctuating from 20.5% in 2001 to 32.4%.The Open University of Tanzania, women lag behind 

in education (FACTS AND FIGURE 2013/2014), and this is also supported by Olakulein and Ojo (2006).  

Therefore, this study intends to examine the role of women education through ODL as an influential factor 

on maternal health.  . 

Statement of the Problem 

Women are categorized as disadvantaged and unreached group when education access is considered (Ker, 

1999). Studies like that of Ojo and Olakulein (2006) women are marginalized from accessing formal 

education from conventional  educational system. Since education is a means of empowering women in 

economic, social, cultural and in health. According to Foremen (2011), in other societies women are 

deprived their rights to maternal health by their counterparts men, for instance in the use of contraceptive 

where men controls households finances, women mobility and decision on family care. Because education 

empowers women, therefore, the present study intends to examine the role women education through 

ODL on maternal health. 

Specific Objective:  

i. Explore women views  of  the role of  Open and Distance learning on maternal health 
ii. Identify challenges women studying  through Open and Distance learning system encounter 
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Literature review  
Women and education  
Education is a mechanism in enhancing human capabilities and in achieving desired objectives of socio 

and economic development and enabling individuals to make informed choices, broadening individual 

horizons and opportunities and to have a voice in public decision. According to Olakulein and Ojo (2006), 

in their Study on “Distance Education as a Women Empowerment Strategy in Africa” a case of Nigeria, 

they identified four types of women whom in one way or another are marginalized from accessing 

education through conventional system these include; normadic women, women who are full time house 

wives, working women and women who have denied from formal training because of their obedience to 

the Islamic of Purdah. With ODL, women of all persuasions in which their educational demands cannot be 

met with conventions education system will be met (Mtezo and Nyatsanza, 2013). Under ODL women are 

better equipped in contributing meaningfully and effectively to their development socially, economically, 

culturally and to the development of the nation (Emunemu and Ayeni, 2003).In ODL challenges are 

inevitable that is, women multiple roles (Mafa, and Gudhlanga (2012), which  affects their effectiveness in 

their study, unequal access to major sensitive information and educational activities, stereotyping and lack 

of respect for the human rights of women as well as under representation of women in higher education 

(Nyaruwata, 2014).  Despite of the challenges, Women education is significant to the family, society and 

nation at large. 

Women, education and maternal health 
Health is a complete physical, mental and social well-being state and not only absence of disease or 

ailment. (WHO 2001). Maternal health encompasses family planning, preconception, prenatal, and 

postnatal care. Maternal health is not a “women’s issue alone” it also involves the communities, societies 

and nations, and the well-being of all the men, women, boys and girls whose own prospects in life depend 

upon healthy women and mothers (UN Statistical Division .2010). Maternal health is the 5th Millennium 

Development goal, established following the Millennium Summit of the United Nations in 2000, with the 

target  in reducing the number of women dying during pregnancy and child birth by three quarters by 

2015, by increasing the usage of skilled birth attendance contraceptive  and family planning (UN, 2014). 

Females with secondary education tend to have better knowledge about health care practices, are less 

likely to become pregnant at a very young age, better-spaced pregnancies, and seek pre- and post-natal 

care. By improving maternal health there will be the reduction of costs and burdens to families, 

communities, service providers and treasury. Others factors which influence maternal health include; 
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infrastructure, quality and sustainability of care, information deficit on maternal health and pervasive 

attitudes about women.  

Methodology of the study  
The approach used in this study is qualitative in nature, the choice, and based on the premises that, the 

researcher wants to have deep information from the participants through interview.  The study area 

involved, Ilala OUT regional center on of the Dar- Salaam OUT regional centers.  A total number of ten 

(10) women who completed undergraduate studies were included in this study. Purposeful sampling and 

snowball sampling were used in getting the target population of the study. The information was collected 

through structured interview. The obtained data were analysed through content analysis by following 

themes of the study. 

Presentation of Data and Discussion 
Characteristics of the participants 
The participants were from  five faculties (Faculty of Law, Faculty of Arts and Social Science, Faculty of 

Business Management and Faculty of education) whereas each was presented by two women who  

graduated in different years.  

Women views of the role of Open and Distance learning (ODL) on maternal health 

From the interview session, women view, ODL as a solution to their problems like having multiple roles 

in the family and society at large One reported (Faculty of Arts and Social Science, ): 

“Iam 43 years old, I work, I have children…..  Through ODL was able to study from foundation course 

that was 2008…….. and now iam in Masters program….. my dreams have been awaken by this education 

system. (Int 001) 

Another participant has shown the uncertainty of completing studies under ODL as a factor for which help 

them in  improving  their maternal health; one said (from Faculty of Law, ) 

“By studying under ODL….. you don’t understand when to finish.. you only know the time of starting 

studying….. for my case what , I decided to use contraceptive so that I  I concentrate studying, work and 

caring the family.”(int.005) 

Another participant (Faculty of Law) argued that; 

“ODL system provides an opportunity for a woman to study while caring for children a family and 

hersel…. I was an expected mother with complication …….  Once, I was able to study at home alone and 

the time for examination I went and passed….. ”. (int 004) 
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ICT skills at the Open University of Tanzania (OUT) and maternal health 

The findings also have shown the importance of ICT skills and knowledge on maternal health; participants 

view OCP 100 (Introduction to Microcomputer studies and information Technologies) as it improves the 

health of the mother, children and the family. One Reported (Faculty of Education); 

“The knowledge and skills on Information and Communication Technology I got from OCP 100 has 

helped me much, I can access different information from computer with internet on maternal health 

including child diet, child rearing…”(int. 007) 

Another participant noted (From faculty of Education, 

“I feel shame discussing with a doctor and even colleagues on issues like that of Reproductive health, but 

through the ICT knowledge skills got   from OCP 100, I am able now to search and accessing information 

on the material, read by myself and understand and apply in real situation”. (int.003) 

Education and elimination of Gender, social, health, culture and communication barriers 

All  participants view education as a tool which provide an opportunity of being  conscious and assistive 

on issues around the society including  social matters, culture, communication  and gender matters which 

together they affect maternal health, as one participant (from Faculty of Business Management)  content 

that, 

“….,  Iam a married woman, in the tribe of my husband, a woman is not allowed to use contraceptives for 

birth control….i am now educated ….I have the power of  communicate with my husband and argue on 

it.”. (int. 009) 

More emphasis was reported by a person from  from faculty of Law; 

“I now know my right on maternal health ……, I am aware of the impact of gender, culture on maternal 

health …… I teach others (whom I pray with who are uneducated) on the importance of maternal health 

to the society, family in particular”. 

  so that they can change and have better maternal health”(int.010) 

Challenges women encounter which affects maternal health by studying through ODL: 

Despite of the significance of women education viewed and reported above, women also mentioned 

multiple responsibilities, missing of marks, and limited support  social t  services (SSP) from OUT staffs 

which leads into confusion, low self –esteem, indirectly affects maternal health. 

Discussion 

Since women have multiple responsibilities which hinder them in accessing formal education in 

conventional system, ODL is significant (Ojo and Olakulein (2006). The study aligns with Baskett and 
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McAlister (2006) on the significance of women education on maternal health improvement. In addition , 

Dubow (2006) and Mtezo and Nyatsanza(2013)  have also contented on the importance of ICT on health 

particularly on maternal health. However, the field one is studying also awakening women on the 

importance  of  maternal health  to the society. 

Conclusion 

Women education is particularly through ODL is significant for maternal health. ODL system enforces 

women to use computer- based technology which together with ICT knowledge and skills provide women 

ability in self-learning on issues pertaining to maternal and accessing information on maternal health. 

Challenges through ODL like other educational system are inevitable. 

Recommendations: Efforts should be made by the institution on  good Students Support Services, good 

data base restoration to mention few for  students harmony in ODL academic life  which has influence on 

maternal health.  
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An interesting dichotomy: From plummeting to swelling of students 
enrolments in ODL: ZOU Midlands Region 2013-2015. 

Sub-theme:- . Quality Assurance 

Dr Kurebwa Mercy: Senior Lecturer, Zimbabwe Open University 

mkurebwa@yahoo.com or mtkurebwa@gmail.com 

Background to the study 
The advent of Zimbabwe independence in 1980 has come up with major reforms in education 

and the great social demand for education was met by making education a universal human 

right. The government of Zimbabwe democratised education which was devoid by the former 

colonial master. Various educational delivery approaches were aligned to enable all citizens 

to benefit from this public good. The reforms in education were undercutting from primary 

and secondary education to colleges and universities to avail the good by public demand.  

This lead to the introduction of Open Distance Learning to cater for the cross section of the 

marginalised and the learners who were separated by distance, time, space age, creed and 

race.ODL represents approaches that focus on opening access to education and training 

provision, freeing learners from constraints of time and place and offering learning 

opportunities to individuals and groups of learners (UNESCO, 2002). At its inception in 1999 

Zimbabwe Open University registered phenomenal growth in terms of student numbers 

(Mupa et al, 2012). According to 2007 statistics, ZOU had a total number of 19 676 

registered students, enrolled in all its faculties (Kurebwa, 2014).  However from the period 

2005 to 2013 enrolments in ZOU plummeted from above 20000 into just above 5000 

nationwide during (Kabanda, 2014). In ZOU Midlands Region, 2007 second semester a total 

1235 students registered in all programmes. A significant decline of 49.87 % in student 

registration was observed from 2007 second semester up to 2013 second semester (Kurebwa, 

2014).    This became a cause for concern (Kurebwa, 2014) .However since 2nd semester 

2014 the Region has seen an increase in enrolment all programmes as follows; 
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TABLE 1: Student Registration Statistics for the Period 2013-2015. 
 
Semester  Year Total 

Enrolment 
Average 
Yearly 
Enrolment 

Percentage 
Increase 

1 2013 640  

629 

 

- 2 2013 619 

1 2014 667  

666 

 

6 2 2014 665 

 

1 

 

2015 

 

909 

 

909 

 

39 

Total percentage increase from 2013 to 2015 45 

 
 Cognisant of an increase of 6 % to 45% during the study period, this study attempted to 

establish the factors leading to the phenomenal increase in student enrolments. 

Statement of the problem 
In today’s world education has become one of the most important facets of life upon which it 

is taken as the panacea to solve human problems. The young and old, together meet in the 

quest to acquire education which is indispensable. The critical social demand for education 

has opened ways to Open Distance Learning which has eased shortage of places in 

conventional institutions.  Despite the high appetite for education ZOU midlands has been 

suffering low enrolment and completion rates due to since 2005.(Kurebwa,2014) Contrary to 

the poor enrolment rates as was the norm the current trends in ZOU enrolments are 

registering an increase in numbers. This study justifies the need to opine the factors 

underlying the plummeting and swelling of ODL students in ZOU Midlands region. 

Research Objectives  

• To establish the main factors that lead some distance learning students to swell 

numbers in studies.  

• To proffer interventions to maintain student growth.  

Research Questions 

•  What could be the factors responsible for an increase of student enrolments in ODL? 

•   How can the factors responsible for swelling of student numbers in ODL be 

  maintained or improved on? 

 Review of related literature  



 3 

Open Distance Learning (ODL) is now considered as a reputable method of education as 

evidenced by the establishment of numerous ODL institutions worldwide and increasing 

enrolment of students in these institutions (Fozdar, Kumar, and Kannan,2006). Many distance 

learning institutions are battling against low and poor retention and completion rates. 

Relevant studies have shown that one of the major factors affecting dropouts is the number of 

modules completed by a student (Parker, 1999). External factors such as organizational 

supports, financial problems, and time constraints have been known to be crucial obstacles to 

adults’ participation in learning because adult learners are associated with various roles in 

their lives (Darkenwald & Merriam, 1982; Johnstone & Rivera, 1965). Student drop out 

emanate from a combination of entangled factors and these factors define the nature, 

situations and characteristics of human existence.  

 

There are difficulties and challenges with access to adequate technologies so that students can 

enrol in the programs (Oladele, 2001). The literature has all this information clearly skewed 

to factors leading to dropouts but there are positive fortunes underlying certain learning 

environments as such the study would primarily need to establish some factors that have 

propelled the swelling of enrolments in ODL since ODL is rapidly gaining ground around the 

world (Glickman, 2002) including in Zimbabwe Midlands region. Learner support is 

therefore pertinently indispensable in assisting the ODL learners to cope with academic and 

social pressures in such a way that they achieve the requisite level of academic and social 

integration (Badza & Chakuchichi, 2009). Therefore programme retention plays a critical role 

in obtaining successful completion rates in ODL. For course completion the rate may increase 

to about 50% of the original cohort (Huelsmann, 1999). Woods et al cited in Sukati (2009) 

emphasize that a key success factor for distance learning courses to meet the needs of the 

consumer is the quality of instructional materials. Such a move is perceived to have an 

aggravating effect on student learning attraction and inevitably increases the enrolments. 

Many Universities are feeling the pressure to control their costs, improve quality of 

instruction, focus on customer needs, and respond to the competitive pressures (Horgan, 

1998). This kind of stance is able to help distance learners’ problems be lessened and give a 

motivating effect to improve retention and minimise attrition.   

 

While drop out of students has remained a thorn in the flesh to administrators it is also 

imperative to establish factors underlying the fortunes to ZOU Midlands region as the 

students enrolments are now swelling. Respectively, second semester 2013 students were 619 
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and in 2014 second semester they were 665 and in 2015 first semester they were 909. There 

is now a convincing trend of students increasing numbers in registration, in fact from 

plummeting to swelling enrolments in ZOU Midlands region. This increase of 45% 

enrolment made it imperative for this research to unravel the underlying factors accountable 

to this scenario. Lessons can be drawn and notes can be taken from the empirical results of 

this study. 

Research Methodology 
The study adopted a qualitative interpretive research approach .A qualitative approach was 

preferred because it allows the researcher to gain understanding of the social phenomenon 

from the participants’ perspective in their natural setting (McMillan and Schumacher, 2010). 

All the participants of this study were purposefully selected. Zint and Montgomery (2007:3) 

state that, “Purposive sampling is a non-random method where the researcher selects 

information rich cases for study in-depth.”  Individual in-depth interviews were conducted 

with 20 students 8 lecturers and 5 support staff members in this study. Two focus groups of 

eight students each were also conducted. Furthermore ZOU documents pertaining to students’ 

statistics were perused. It is better to select a variety of research methods when approaching a 

problem than rely on one single method (Creed et al., 2004:60). Data was analysed through 

the use of analytic techniques derived from qualitative research, primarily thematic analysis 

(Manning and Luyt, 2011). Data analysis involves breaking up data into manageable themes, 

patterns, trends and relationships (Mouton, 2005:108). Themes that emerged from the data 

were identified. 

Findings  
The factors that lead to the swelling of student enrolments include. 

Fees affordability 
 Zou fees were slashed by 100 dollars. 

 Students register for the courses they can afford to pay for. 

 Financial support from UNICEF. 

 Edu-loan and SSB facilities 

Positive Image 
 The lifting of the suspended programmes. 

 Rigorous marketing of ZOU programmes. 

 The promotion of former ZOU students upon graduation. 

Education policy statement 
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 The Ministry of Primary and Secondary Education which required that all teachers 

with ought teaching qualifications  are to acquire the needed qualifications. As a 

result a phenomenal growth was registered in the Post Graduate Diploma 

(PGDE).Which saw an increase of 146 % increase since first semester 2014.PGDE 

constitutes 24% of all registered students. 

Other factors  
 Flexibility in terms of; entry qualifications, accessing information via the internet. 

 Employment of recruiters. 

 User friendly interactive modules 

Conclusions 
From the study findings, it is clear that there were various factors that contributed to the 

increase in student numbers at ZOU Midlands region. The researcher is of a belief that such 

factors can be exploited in order to continue to enrol and register a phenomenal growth in 

enrolment. 

Recommendations 
Based on the findings of the study the study comes up with the following recommendations:-  

  The government should provide financial support schemes to ODL students who are 

not in the public survive as well 

 Need for continuous monitoring and evaluation of the ODL programmes in the 

country to facilitate its effective implementation nationally. 

 Need to continually and rigorously marketing of ZOU in order to spruce its image as 

well providing the general populous with accurate information about ZOU 

programmes  

 The results of this study may not be generalised since the study was only confined to 

Midlands region. Factors leading to scenario of increasing of enrolments may differ 

from region to region hence a national survey research may unearth how open 

distance takers are affected in their various environments. 
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BACKGROUND 

Zimbabwe Open University (ZOU) is state-sponsored and has the mandate to advance, transform 

and transmit knowledge through a distance and open education system. There are several 

objectives of the ZOU quality management system among which are to “provide quality” 

teaching, learning and novel learner centered ODL teaching approaches and to “design market 

driven programmes” (ZOU Quality Manual 2013:16). The Post Graduate Diploma  in Education 

(PGDE) programme has been on offer at ZOU for quite sometime. During the rather harsh 

economic conditions experienced in Zimbabwe, and due to  some competition from other State 

universities offering the same programme, enrolment for study in the PGDE programme was 

quite low. However since 2013, the enrolments of students pursuing PGDE have risen 

significantly. Some factors attributable to the rise in enrolment figures in this programme include 

the requirement by the employer of secondary school teachers that all teachers should have a 

teaching qualification. At ZOU the PGDE programme is offered to  degree holders whose fields 

of specialisation give the provision to teach two secondary school subjects. The PGDE 

programme  runs for one and half years (3 university semesters). Printed modules and face to 
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mailto:veronicamakuvaro@gmail.com
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face tutorials  are the main delivery strategies employed in helping PGDE students to learn 

through Open and Distance Learning.  The subjects include foundational courses in  education, 

Teaching Practice, among others. As PGDE enrolments, since January , 2013 increased by each 

semester  there seemed to be some problems presenting themselves in the implementation of the 

PGDE programme, among which, is the delay in the provision of some modules for some of the 

courses and failure to effectively conduct T.P preparations for the large intakes.  It was against 

this background that this research was carried out. 

LITERATURE REVIEW 

Chikoko and Chiome (2013) in a study titled “Quality tutorials in ODL: Exploring experiences 

of ZOU students” found out that the organisation of tutorials was considered of high quality by 

students but the absence of some tutors compromised on the quality of tutorials and that the 

economic hardships affected the quality of tutorials negatively. The study also found out that 

lecturers used the tutorial method when their students preferred the exposition method. 

Ngara and Ngwarai (2013) in a study titled “An assessment of  the BECD programme in its 

initial stages at ZOU” established that in the first three semesters that the BECD programme had 

been running, some modules and tutorial letters  had been adequately provided to the students 

but probably due to economic hardships some modules were not availed to students at the time of 

registration. Modules that were available and tutorials were regarded of high quality. However, 

lack of use of teaching media in tutorials was the key criticism raised. Tutors’ marking was 

regarded by students as communicative but feedback as not timeous. 

While these studies by Ngara and Ngwarai (2013) ,Chikoko and Chiome (2013) cover issues of 

quality, they do not cover mechanisms  of quality assurance wholesome, in relation to the PGDE 

programme, which the current study endeavored to do.  Chikoko and Chiome focused on the 

quality of tutorials per se. In this study focus is on quality assurance mechanisms and their 

effectiveness in the PGDE programme. 

 

STATEMENT OF THE PROBLEM 



In trying to offer market driven programmes such as the  PGDE  programme, there seem to be 

some challenges that can affect negatively the quality of the whole curriculum implementation 

and consequently quality of the programme. The study sought to determine PGDE student and 

lecturers’ opinions on the effectiveness of quality assurance mechanisms which are employed to 

quality assure the PGDE programme at Zimbabwe Open University. 

RESEARCH QUESTIONS 

The following questions guided the study: 

• Which quality assurance mechanisms are employed in trying to quality assure the PGDE 

programme? 

• How effective are the quality assurance mechanisms? 

• In what ways are the quality assurance mechanisms ineffective? 

• What impediments are there in trying to enhance quality assurance in the PGDE 

programme? 

• What can be done to further enhance the effectiveness of quality assurance mechanisms in 

the PGDE programme? 

RESEARCH AND  METHODOLOGY 

Research  design 

The qualitative design was used to carry out the study. According to Walcott(1990) most 

qualitative research deals with people’s individual and collective thoughts and perceptions. In 

this study focus was on how PGDE students and lecturers viewed the effectiveness of quality 

mechanisms employed to quality assure the PGDE programme. One of the characteristics of 

qualitative study method is to investigate the current status of phenomena. It was the primary 

goal of this study to investigate the quality assurance mechanisms employed in quality assuring 

the PGDE programme at ZOU. In addition  the study was a case study since it involved  students 

and lecturers at the ZOU Midlands regional campus only. 

Population of the study 



The target population for this study was, PGDE students in their second and third semesters, all 

the full time lecturers in the department of Education at the Midlands Regional Campus and all 

part-time tutors in the PGDE programme. 

The Sample 

Three  full time lecturers in the department of education were purposively sampled to take part in 

the study since the researchers believed that the full time lecturers in the education department 

had knowledge of understanding about the PGDE programme and particularly knowledge about 

quality assurance mechanisms that were being used to quality assure this programme. The part-

time lecturers in the PGDE course were also involved in the study since they had knowledge and 

understanding about the phenomenon being studied. Four part-time lecturers were sampled 

through convenience sampling. As part-time tutors returned student marked assignments they 

were requested to complete an open questionnaire. Forty students  filled out a questionnaire on at 

the time the finished writing their exams in the first semester of 2015 

Data gathering instruments 

The instruments for data collection were an open-ended questionnaire and focus group interview. 

The full time lecturers  took part in a focus discussion while part-time tutors and students filled 

an open-ended questionnaire. The use of the focus group enhanced some triangulation which 

contributed to the trustworthiness of the study and enabled the researcher to probe participants’ 

responses to obtain greater clarity (Borg and Gall,1989). 

CONCLUSIONS AND RECOMMENDATIONS 

Participants viewed mechanisms that are in place in trying to quality assure the  PGDE  

programme as various.  Some of the quality assurance mechanisms used at ZOU  to quality 

assure the PGDE programme  include assessment of students through assignments and exams, 

providing modules, making teaching practice a compulsory course, conducting tutorials, and 

conducting of surveys on the PGDE course .Some of the mechanisms were regarded as effective  

as each mechanism in one way or another contributed to the attaining of objectives of quality 

assurance of the PGDE programme, mainly those of   quality improvement and being  quality 

guardians.  In some ways  the effectiveness of the quality mechanisms was affected negatively 



by some variables such as limited  resources, use of mass lectures instead tutorials and lack of 

external assessment in the T.P. component of the PGDE programme. Non-attendance by students 

in tutorials,  peer teaching   and other T.P.  preparation activities were viewed as challenges 

faced in trying to quality assure the  PGDE programme. T.P.  preparation cannot be done 

effectively while students are at a distance from the University. 

The researchers recommend the following: 

 compulsory attendance of T.P. related tutorials by PGDE students  

 institutionalisation of external assessment of T.P.by some other higher institutions of 

learning  

 provision of actual tutorials instead of mass lectures since students have only six hours as 

conduct time with tutors per module 
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Sub-Theme : Quality Assurance 
 

Background to the study 

There are three compelling reasons for Zimbabwe Open University (ZOU) to have a strong 

Quality Assurance (QA) system that is, professionalism, regulation and market forces. In order to 

address the three imperatives, institutions need to be continuously thriving for excellence. In 

view of the imperatives ZOU put in place the unit with the main aim being to ensure institutional 

accountability and quality improvement. These major goals were to be operationalised through 

key performance areas espoused by Gwarinda and Kurasha (2011) as, planning and designing, 

promoting, monitoring and reviewing implementation of the quality management system.  

Statement Of The Problem 

While ZOU put in place the Quality Assurance Unit in 2007, which became almost fully fledged 

in 2010, its impact has not been documented. 

 Purpose Of The Study 

The purpose of this study is to contribute to the new body of knowledge by exploring the impact 

of the Quality Assurance Unit as far as promoting accountability and facilitating quality 

improvement is concerned. 

Objectives Of The Study 

To establish the impact of the QA system on the quality of teaching. 
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To establish the impact of ZOU’s QA system on the quality of learning. 

To determine the impact of ZOU’s QA system on the organization and management issues in 

ZOU. 

To discuss the academics’ perceptions and behavior on the impact of the QA system in ZOU. 

Research Questions 

What have been the major impacts of the QA system in ZOU on teaching? 

To what extent has the learning function benefited from the QA system in ZOU? 

Have the organization and management issues in ZOU benefited from the QA system 

implemented? 

What have been the major impacts of quality assurance on academics behaviour and perceptions 

of the QAU in HEIs? 

Review of related Literature 

Quality Assurance in Higher Education 

Olusola (2011:3) defines quality assurance as, ‘’the systematic monitoring and evaluation of the 

various aspects of a project, service or facility to ensure that standards of quality are met.’’ 

Quality assurance can therefore be defined as a process of building-in quality by carrying out a 

set of activities to ensure that set standards are met. In higher education it means that students 

enrolled should acquire the requisite competencies and display them at exit. These can be 

achieved by employing appropriate policies, structures, resources and procedures (Gwarinda & 

Kurasha 2011).  

Measuring the Impact of Quality Assurance 

According to Kefalas et al (2003) quality assurance system is applied to the 

course/programme/curriculum, the staff, learning methods, technology, services and the 

organisation and managerial structure. Kis (2005) streamlines the impact of quality assurance 



mechanisms to three, that is, teaching and learning, organisation and management issues and 

academics’ perceptions on QA. These are going to be explained in turn. 

Impact of QA on Teaching 

QA instruments examine the teaching aspect of universities. Assessment tools cover areas such 

as the curriculum, teaching methods, students’ experiences, pedagogies, student assessment 

amongst other issues ZIMCHE Programme Inputs Assessment Instrument (ACCR 3C) sections  

1.1, 1.5 and 1.6. According to Silva et al (1997) external quality evaluation led to improvement 

in curriculum. Brennan and Shah (2000) argue that the institution of QA systems have resulted in 

greater discourse on teaching, pedagogies and assessment of teaching such as the  QA systems 

also concern themselves with the students so enrolled, their support and assessment as part of the 

teaching process thereby pointing towards the impact of QA systems.  

Quality in Learning 

ZIMCHE PRC 1 as a guide institutional practice to learning benchmarks outline the criteria for 

special facilities (Section 8), criteria for duration and weighting of programmes (Section 9) and 

student assessment (Section 10) amongst other issues. These have to be pursued through the 

effective application of the QA to improve on learning. For example, Nyenya and Rupande 

(2014) concluded that quality circles as an QA instrument, improved teaching and learning as 

students’ feedback and continuous cooperative problem solving is a common feature.  

Impact of QA on the Organisation and Management Issues 

Stensaker (2003) contends that EQA systems are concerned with organizational requirements 

other than teaching and learning. The impact of the QAU can be witnessed through improvement 

of administrative processes. However, Power (1994) notes that quality audits, as QA instruments,  

have been viewed as administrative control over the work of academics.  

The Impact of Quality Assurance on Academics Behaviour and Perceptions of the QAU in 

HEIs. 

Nyenya and Bukaliya (2014) and Dill (2000) established that audits as a QA process helped 

academics to locate their jobs clearer in the achievement of university objectives through 



facilitation of discussion, cooperation, and improvement of academics’ teaching and learning 

processes. Research is another area where QA mechanisms might have an impact on academics. 

For example, ZIMCHE PRC 1 Section 5.3 Criteria for Promotion spells out the research output 

required to achieve various status. Through awareness and constant monitoring of academics’ 

research output QA can inspire academics to improve their status and that of the institution.  

Methodology 

The qualitative inquiry is used to explore the impact of the quality assurance unit using ZOU as 

a case study. This inquiry will gather data from participants at their work places, natural setting, 

(LeCompte and Schensul 1999) with the researchers as a key instrument in data collection 

whereby they conduct interviews Hatch (2002). In addition to interviews, document analysis 

will be conducted to gather evidence on the activities of the quality assurance unit. These 

include media articles, and internal reports. The population for the study was the ZOU staff 

(850) and students (about 11000). Through purposive sampling the manager quality assurance, 4 

regional directors, 4 regional quality assurance coordinators, 4 student representative council 

members, 4 academics in ZOU were interviewed. Their views cut across the ZOU population. 

The experiences of the quality assurance director will also be explored as he is also a core-

author.  

Data analysis 

Data will be qualitatively analysed using the various themes identified in literature review. 

Findings and Discussion   

What have been the major impacts of the QA system in ZOU on teaching? 

Lifting of the suspension BSCC June 2013. Lifting of the suspension MSCC Dec 2013. 
Publication of exam results took 3 months in 2011, 4 weeks from 2013 

To what extent has the learning function benefited from the QA system in ZOU? 

Recognition of employment of graduates of the Dip Ed Primary in May 2014 



Have the organization and management issues in ZOU benefited from the QA system 
implemented?  

Senate meetings took 2-3 Days in 2011, now half a day since 2012. Quality awards and ZOU VC 
ranked first runner-up to VC Masvingo State University in Zimbabwe. Customer satisfaction 
30.4% in 2011, 47.4% in 2012, 77.3% in 2013. University local ranking improved significantly 

What have been the major impacts of quality assurance on academics behaviour and 
perceptions of the QAU in HEIs?  

Published research papers 242 in 2013, 282 in 2014  

Conclusions 

The QAU in ZOU has impact from regional level to national level as noted by continuous 
customer satisfaction levels as it is a result of continuous regional performance improvement. 

Recommendations 

Through the QAU the university should continue to strengthen their processes. 
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Sub-Theme : Quality Assurance 

 

1. INTRODUCTION 

Service quality is an approach to manage business processes in order to ensure full satisfaction of 

the customer to increase competitiveness and effectiveness of the industry (Rahaman, Abdullah 

and Rahamna (2011). Abdulaah (2006a), Nadiri, Kandampully and Hussain (2009) and Voss, 

Gruber and Szimigin (2007) underscore the importance of service quality to a higher education 

institution as unlocking profitability, customer satisfaction, customer loyalty, customer retention, 

customer attraction and positive word of mouth and as such can be used as a key strategy for 

success and survival for service institutions Zeithaml, Parasuraman and Berry (1990). The 

SERVQUAL scale Parasuraman, Zeithaml and Berry (1985) has been widely used (Brooks, 

Lings and Botschen 1999 and Sahney, Banwet and Kanures 2004) as it explains quality from a 

student’s point of view. Chabaya, Chadamoyo and Chiome (2011) and Zikhali, Mukeredzi, 

Weda and Nyamayaro (2011) studied on service delivery in open and distance learning (ODL) 

institutionsfrom a managerial perspective. This study focuses on service quality as perceived by 

the student. Students’ expectations and their perceptions of the performance are measured.   

 

2. STATEMENT OF THE PROBLEM 

ODL institutions in Zimbabwe need to be customer focused in providing services to students. 

Are ODL institutions in Zimbabwe aware of students’ expectations for comparison with the 

students’ perceptions of service provided in order to take corrective action?  

 



3. RESEARCH QUESTIONS 

The current study seeks to answer the following research questions: 

 

1. What are the influential attributes to student customer satisfaction in ODL institutions in 

Zimbabwe? 

2. What are the service quality gaps in existence between students expectations and service 

delivered in ODL institutions in Zimbabwe? 

3. Which strategies can ODL institutions in Zimbabwe adopt improve on service quality to 

their customers? 

 

4. LITERATURE REVIEW 

4.1 Service in Open and Distance Learning 

Zikhali, Mukeredzi, Weda and Nyamayaro (2011) define a service as an “act of performance 

offered by one part to another.” Service can therefore, be defined as an intangible way of 

creating value for the client. Services are assessed in conjunction with other complimentary 

activities that facilitate provision. In ODL the quality of a tutorial is assessed in conjunction with 

the tutor presentation and behaviour, module, educational technology, environment amongst 

other variables.  

 

4.2 Quality Management  

Bateson (1990) asserts that, “quality is generally considered an attribute in consumer choices.”  

To that end, if ODL institutions do not respond to the quality concerns of students, they end up 

as  least ranked on consumer choices. The level of perceived satisfaction facilitates rating of the 

service, which is also indicative of the perceived gap between expectation and performance De 

Oliveira and Ferreira (2009).  

 

4.3 Service Quality in Open and Distance Learning 

Lewis and Booms (1983) define service quality as, “a measure of how well the service level 

delivered matches customer’s expectations.” The level of satisfaction can be measured using 



Zeithaml, Parasuraman and Berry (1990)’s SERVQUAL tool. Lovelock (2001) identified 

reliability, tangibility, responsibility, security, and empathy as five broad-based dimensions 

which can be used to assess service quality using the SERVQUAL scale. 

  

4.4 Students’ Expectations of Service Quality 

Li and Kaye (1998) define expectations as anticipation or prediction of future events. Students’ 

expectations can therefore be viewed as the subjective standard of a performance held by a 

student before a service is provided. Subjective it may be, but it will shape the perception of the 

performance experienced at point of delivery.  

 

4.5 Students’ Perception of Service Quality 

Perceived service quality by students is the difference between what they feel the organization 

should be offering and their perceptions of the performance of the university (Aldridge and 

Rowley 1998). In the provision of ODL there is technical quality involving knowledge 

(designing and producing modules), tangibles (modules) and technical solutions (administrative 

aspects). These elements are assessed in this research.  

 

4. RESEARCH METHODOLOGY 

The quantitative paradigm was used. The survey design was employed to get the perceptions of 

respondents on the level of satisfaction of the services delivered. The SERVQUAL scale as 

conceived by Parasuraman, Zeithaml and Berry (1985) was adopted. The instrument was used to 

determine the gap and direction of the service quality delivered at ZOU. A random sample of 86 

(22%) of the total enrolment of ODL students were issued with the instrument on the last tutorial 

of the semester. Eighty (93%) of the students returned the instrument.  

6. PRESENTATION AND DISCUSSION OF RESULTS 

The five major dimensions of service quality were examined. For tangibility, the respondents 

showed that they care most on quality of modules. However,  respondents viewed this aspect as 

not being well done.  



Reliability was perceived to be of importance by the respondents. Respondents regarded the 

keeping of accurate records as the most crucial aspect of this dimension. The perceived service 

provision for this dimension was rated fourth out of the five dimensions.  

Responsibility was also high on students’ expectations (Average 17.75). The gap is the second 

smallest, which may mean that this dimension is only being second to tangibility.  

Security proved to be a big issue with respondents average expectation of 22.25. Respondents 

indicated that security was the worst performed dimension as it had the largest average gap -4.5.  

Empathy had one aspect with the least expectation by respondents. However, this is the only 

aspect which had a positive value of 0.125 showing that respondents expectation was more than 

satisfied by the service they received in that respect.  

While the gaps just indicated the state of satisfaction these did not indicate to what extent the 

students were satisfied. The correlation coefficient was used to determine if any level of 

satisfaction had been achieved.  

7. CONCLUSIONS 

ODL institutions should obtain information on the best interests and needs of its students and 

focus on satisfying them [Empathy]. ODL materials should be well bound and up to date 

[Tangibility], students should feel safe in conducting business with staff and academics 

[Security], excellent ODL institutions keep up to date students’ records [Reliability], and 

academics and staff should have the knowledge to answer students’ questions [Security].   

8. RECOMMENDATIONS 

The institution should invest in finding out customer needs and focus on satisfying the identified 

needs and training academic staff on customer care. The institution should adhere to the 

procedure for record generation and keeping in line with the university standards and also further 

invest in modules and campus aesthetics. 
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ABSTRACT 

Introduction 

The change in value systems for students and lecturers is reshaping the educational delivery 
systems of colleges and universities. Open and distance education is rapidly gaining pace 
compared to the conventional system. From the popular modular delivery system commonly 
used in Distance Education, options for online teaching and learning processes are now being 
preferred.  Deliberate effort is being made to re-orient Zimbabwe Open University students 
and staff into off- campus tutoring through the use of real-time tutoring utilizing My-Vista 
Platform and video conferencing. ZOU, being an Open and Distance Learning institution, 
prefers to reach out to a larger population of students at any given time, hence the use of 
electronic media. This can only be achieved through the use of technology. In view of the 
current economic challenges, technology utilization is a cheaper mode of learning and 
teaching. Although the use of technology may appear cheaper in countries where facilities are 
well established, there is need for developing countries to put systems in place in-order to 
realize the long-term benefits of e-learning. However, this shift calls for unreserved support 
from national and institutional decision making powers and this may actually call for training 
and retraining of Senior managers, whose support for the endeavour is critical.   

Methodology 

A quantitative cross-sectional survey was conducted on the use of the e-learning facilities at 
ZOU. This follows a series of staff training on the use of technology. The researcher worked 
with lecturers and students. The purpose of the study was to establish the appreciation and 
use of technology for teaching and learning by students and lectures in ZOU. A sample 
fifteen lecturers including five senior managers, and fifteen students who were purposively 
selected was used for the study. Data were collected from respondents using self-
administered questionnaires. Analysis was done manually.    

Results  

Response rate was 100 % for both tutors and learners. The study revealed that 10(66.7%) of 
the lecturers were familiar with My-Vista platform. Sixty percent were not proficient in the 
use of My-Vista although 13 (86.7%) had received training. Lecturers and students cited 
several challenges they faced with technology. Recommendations made included training on 
the use of My-Vista and adequate resource distribution especially computers.   

Key words: Open and Distance Learning, technological advancement, e-tutoring  
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BACKGROUND. 

The use of technology brings in important and significant improvements in educational 
production. http://www.ed.gov/oii-news/use-technology-teaching-and-learning. With 
technology, there is the possibility of expanding the courses offered at any one given time. 
Learners and tutors are able to access current issues and materials without any difficulties. 
This motivates the students and the tutors. Learner support is around the clock and the student 
becomes more engaged in the learning process as they search for solutions to assignments on 
the internet. http://www.ed.gov/oii-news/use-technology-teaching-and-learning.  

Literature Review 

The general shift in education is in tandem with the current globalization and rapid 
technological advancement. Open and distance education is rapidly gaining pace compared to 
the conventional system. From the popular modular delivery system commonly used in 
Distance Education, options for online teaching and learning processes are now being 
preferred. The change in value systems for students and lecturers is reshaping the educational 
delivery systems of colleges and universities.  Deliberate effort is being made to re-orient 
Zimbabwe Open University students and staff into off- campus tutoring through the use of 
real-time tutoring utilizing MyVista Platform and video conferencing. 

A new model of teaching is ushered in as teachers and students are in constant 
communication. While the rate of learning is accelerated, the cost associated with materials 
production and programme delivery is greatly reduced. Time for both the learner and the 
tutor is utilized productively. http://www.ed.gov/oii-news/use-technology-teaching-and-
learning. 

The roots of educational technology revolution are planted in the explosion of consumer and 
business technology usage (Brocade communications System 2011) E-technologies 
accommodate the slow learners as they can reinforce concepts learnt at their own pace. The 
rate at which the technology storm is gripping the world in the education world will soon 
outpace the conventional system of education in terms of meeting the demand. Schools at all 
levels are racing to capture the interest and imagination of students by bringing the 
innovations of technology into the curriculum. (Brocade communications System 2011) 

Educational transformation is being brought about by the rapid expansion of information 
communication technologies around the world. The high level of interest will assist to 
improve the educational status of the world’s poor (Winthrop and Smith 2012. 

Open and Distance Learning (ODL) has been viewed as a vehicle to fill in the gap of missed 
opportunities. ODL enables learners to pursue their educational ambitions regardless of socio 
economical, geographical and any other constraints (UNESCO 2002). The ODL system 
however, demands for a well-structured student support system in order to enhance students’ 
performances (UNESCO 2012). 

While textbooks become out-dated, no student in technology-rich environment  will mourn 
the diminishing importance of a textbook (Brocade Communications Systems 2012) ZOU, 
being an Open and Distance Learning institution, prefers to reach out to a larger population of 
students at any given time, hence the use of electronic media.  This would not be possible 
using face to face tutorials. Assignment questions and answers are being processed on-line. 

http://www.ed.gov/oii-news/use-technology-teaching-and-learning
http://www.ed.gov/oii-news/use-technology-teaching-and-learning
http://www.ed.gov/oii-news/use-technology-teaching-and-learning
http://www.ed.gov/oii-news/use-technology-teaching-and-learning
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The use of video tapes and cell-phones play a facilitatory role in the communication process 
between the tutor and the student. E-learning is the life-line for research. Educational 
institutions emphasise on research and publication. This can only be achieved through the use 
of technology. In view of the current economic challenges, technology utilization is a cheaper 
mode of learning and teaching. Although the use of technology may appear cheaper in 
countries where facilities are well established, there is need for developing countries to put 
systems in place in-order to realize the long-term benefits of e-learning. However, this shift 
calls for unreserved support from national and institutional decision making powers and this 
may actually call for training and re-training of Senior managers, whose support for the 
endeavour is critical. 

Distance education is a form of distributive learning and tutors pay attention to the needs of 
individual students. Technology is used to deliver instruction to learners who are at remote 
locations from a central site (Jethro et al 2012). While the learners are remote, they are 
produced in large scales. Learners and tutors do not find it easy to visit each other for services 
and instruction http://wikieducator.org/images/4/49/A._Murali_M_Rao.pdf Noeth.R.J.,& 
Volkov, B. B. 2004 

While ODL has its own challenges, use of technology invokes a lot of   exciting and 
independent learning for students. Access to information is easy.       

Problem Statement 

Lack of training in the use of technology has resulted in under-utilisation of the e-learning 
platform at the Zimbabwe Open University. 

Objectives of the study 

To ascertain the use of technology by both tutors and learners at the Zimbabwe Open 
University 

To identify challenges faced by the learner and tutors in the use of technology 

To identify gaps in technology utilisation at ZOU  

Research Design and Methodology 

A quantitative cross-sectional survey was conducted on the use of the e-learning facilities at 
ZOU. This follows a series of staff training on the use of technology. The researcher worked 
with lecturers and students. The purpose of the study was to establish the appreciation and 
use of technology for teaching and learning by students and lectures in ZOU. A sample 
fifteen lecturers including five senior managers, and fifteen students who were purposively 
selected was used for the study. Data were collected from respondents using self-
administered questionnaires.  The researcher analysed data manually.    

 

Results  

For ease of reference, results are presented in cross-tabulations and frequency tables. The 
study results will be used to strengthen ZOU’s endeavours as it navigates towards attaining 
‘world class status’ in Open and Distance Education. The researcher hopes to escalate the 

http://wikieducator.org/images/4/49/A._Murali_M_Rao.pdf
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study to a larger scale in order to enhance generalizability of the study. It is hoped that the 
results will contribute to policy formulation at both institutional and national levels.   

Section A of the questionnaire focused on respondents’ demographic data 

Fifteen lecturers and fifteen students were interviewed. Return rate was 100%. This was 
attributed to the fact that the researcher waited for the questionnaires to be completed. Age 
range for lecturers was 40 to 59 years. Age range for students was 30 to 42 years. Eighty 
percent of lecturers were male while thirteen percent of students were female. Longest 
serving member had ten years working for ZOU. Students were at various stages of training. 

 

Table 1: ODL trained staff 

Category Number (N) Percentage (%) 
ODL trained 2 13.3 
Not trained 13 86.7 
Total 15 100 
 

 Only two of the respondents had received some ODL training 

Section B elicited information on the use of technology by both lecturers and students  

 

Table 2: Use of technology by staff 

Variable frequency Percentage 
Familiar with My-Vista 
Platform 

10 66.7 

Not proficient in use 9 60 
Using on-line to service & 
communicate with students 

3 20 

Received training on the use 
of My-Vista  

13 86.7 

Use of other forms of ICT  
eg internet 

12 80 

commented that training was 
very good 

12 80 

‘Supervise dissertations on-
line’ 

1 6.7 

Agree on effort made by the 
institution to support use of 
technology eg computer 
laboratories in regions.  

10 66.7 

Suggestions to improve 
included training of students 
and lecturers                         

15 100 

 



5 
 

Lecturers indicated several issues that could be put in place to enhance the use of technology. 
These included training of both lecturers and students on the use of My-Vista and increase 
number of computers in regions. However it appears there is minimal activity in terms of 
assignment submission and marking on-line. 

Table 3: Recommendations by students to enhance use of technology 

Variable Frequency Percentage (%) 
Training 15 100 
Add more computers to 
regions 

15 100 

Make computer lab 
accessible 24 hours 

10 66.7 

Lecturers should give 
prompt feed-back online 

3 20 

Internet as other 
technologies in use was 
cited  

15 100 

Lack of personal computers 
delay the learning process 

4 20 

Use of cell-phones was 
recommended by students as 
a means of communication 

10 66.7 

 

Students’ recommendations could be a turning point if technology utilisation is to be 
improved in ODL institutions.  

 

Table 4: Challenges that hinder technology utilisation 

The following were listed as challenges by both students and lecturers  

Variable Frequency Percentage 
Lack of computers 23 76.7 
Lack of computer  training 30 100 
Knowledge deficit on how 
to use My-Vista 

30 100 

Work-overload  10 33.3 
Lack of exposure to ODL 7 23.3 
Lack of support  1 3.2 
Need for basic computer 
training 

16 53.3 

 

The major challenge cited by 100 percent of the respondents was lack of My-Vista training as 
well as lack of computer training. 
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Discussion  

The results have revealed the challenges being faced by ODL institutions in the use of 
technology. Both lecturers and students cited the need for support in terms of training and 
accessibility to computers. One hundred percent of students lacked knowledge of My-Vista 
platform. Tutors need to continuously practice on the use of technology and cascade the 
knowledge to students 
Technology use enables the ODL tutor reach out to more students who are remotely placed.  
Training of tutors in ODL issues, availing of resources and  
servicing the student are all critical issues in ODL.                                                                                                                                                                                                                                                                                                                                                                                                                                                                        
Keegan (1996) cited that, institutions joining ODL systems need to be 
 able to define the field of this new system and distinguish between the various components  
which include identification of the critical elements of teaching and learning, and building a  
theoretical framework which will embrace the area of Distance Education. This makes 
technology utilisation a catalyst to the enhancement of quality products in ODL. 
 

Recommendation 

• All lecturers need to receive some form of ODL training. 
 

•  Both lecturers and students need to have basic computer training in order to create 
the right platform for e-learning. 
 

• ODL institutions need to invest in technology utilisation in order to be efficient and 
effective in programme delivery. 
 

•  This study could be repeated at a larger scale to enhance generalizability of the 
results. 

 

Conclusion   

           While technology has the potential to reach-out to the poor and enable the filling-in of 
missed opportunities, students need to be continuously protected from useless 
information they may find as they surf. Technology plays a pivotal role in the field of 
Distance education. Positive strides have been made in the lives of people. Many 
people have managed to fulfil their educational ambitions through ODL.  
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Background and literature review 

The University of South Africa (Unisa) is an Open Distance Learning (ODL) institution that 

prides itself in offering a variety of services to thousands of students across South Africa, 

Africa and other parts of the world. The University serve approximately 400 000 students and 

is committed to the integration of blended, flexible and technological enhanced learning 

environment in order to reach all its students.  

 

The ODL teaching and learning approach that has been adopted by Unisa for its offerings is 

informed by a variety of factors. Students profile and their access to resources are amongst 

the factors that need to be considered when decisions pertaining to the delivery mode are 

made. Trends such as the use of technologies in offering programmes for teaching and 

learning do also impact on Unisa in terms of the business model is adopts. As things stand, 

most Unisa programmes are print-based; however, other information and communication 

technologies (ICTs) supplementary media platforms are being gradually introduced to 

enhance teaching and learning. The newly recurriculated modules are structured in such a 

way that they incorporate the use of technologies.  Some modules are offered fully online and 

referred to as signature modules. As a result, a need arose to the researchers to establish the 

effects of access to ICTs and learners’ ICT skill related to learning in an Open and Distance 

Learning environment were explored.  

 

Mujumdar and Shantaram (2012) noted that the education system and its components 

worldwide and especially in developing countries face numerous challenges including lack of 

financial resources, lack of IT skills, issues of access and equity in education. These authors 

further highlighted that some of these challenges are compounded in the educational 

institutions providing Open and Distance education due to large number of learners 

(Mujumdar & Shantaram, 2012). 

 

mailto:Hmothudi@unisa.ac.za
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Jung and Latchem (2011) argued for the creation of teaching and learning environments that 

are flexible, networked and extended virtual spaces. Such environments will ensure 

efficiency in terms of the application of ICTs in teaching and learning. However, these 

authors cautioned that technologies alone are not sufficient to foster and sustain much needed 

improvements in the quality of teaching and learning. 

 

According to Yousuf (2007:117), there are several usages of technology to engage students 

coming from distance learning in particular.  The benefits of using technologies are seen to be 

the flexibility offered as students can learn and progress at their own pace. Students can also 

use devices that they possess and carry on a daily basis. Hence this study will focus on 

exploring the effects of ICT accessibility and learners’ ICT skills in terms of how it impact on 

their learning. The researchers move from the premise that the usage of (ICT’s) could add 

value and enhance knowledge to teaching and learning in an ODL.  

 

Problem statement  

The problem identified for the study is that there are ill-prepared students who register at 

Unisa without having basic computer skills which are critical for an ODL environment.  

Initiatives such as e-tutor support, MyUnisa portal, and smart-board technologies are 

interventions that are geared towards supporting learners with an ultimate goal of a high 

throughput. In order to obtain maximum benefits from these initiatives, students are required 

to have certain levels of ICT literacies. Although initiatives that involve technology aim to 

keep students interested and engaged throughout their studies, the researchers’ observation is 

that students’ participation in technologically related activities remains low. Low 

participation rate could be attributed to a variety of challenges which incorporate those 

pertaining to the introduction of new teaching media platforms. The researchers suspected 

that some of the contributing factors could include issues of ICT access and lack of ICT 

skills.  Without understanding these factors, the gap between Unisa as an institution and its 

students is bound to be widened, leading to undesirable throughputs. 

 

Purpose of the study 

The study seeks to explore the experiences of students in terms of access to ICT, connectivity 

and usage of ICT for learning purposes. Through this purpose, barriers and positive 

experiences pertaining to the usage of ICT will be highlighted. 
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Objectives of the study  

• To identify different levels at which students operate in terms of ICT skills.  

• To identify ICT access and connectivity platforms that students are having.  

• To identify the experiences of students pertaining to the usefulness of ICTs towards their 

learning. 

 

Significance of the study  

• Information from this study will shed light to Unisa (specifically regional offices) in terms 

of the extent to which they need to provide relevant computer skills training to students. 

• Unisa (Regional centres) will also get insight into the extent of students’ access to 

technologies with the view of making informed decisions in terms of whether to increase 

or decrease infrastructure and/or assets.  Furthermore, once we know the commonly used 

devises, Unisa will be able to structure their teaching and learning content in formats that 

will be compatible to students’ preferences. 

• Recommendations that can influence ICT policies within Unisa regarding the use of 

interactive digital technologies for teaching and learning will also be generated. 

 

Possible theoretical framework 

Boerje Holmberg’s theory on Empathy approach interaction will be explored for use in this 

study. Contiguous or non-contiguous concepts seem to be of great relevance whereby non-

contiguous speaks to either real or simulated interactions. 

 

Methodology 

The study will use a quantitative methodology. The focus will be on determining participants’ 

status in terms of ICTs access and ICT skills as they relate to their learning. Exploratory 

research is valuable when investigating an area on which little information is available for 

gathering quantitative data that is not bound to specific theories (Neumann, 2006:33). 

 

The researchers will require access to use data that belongs to UNISA’s Institutional Statistics 

and Analysis (DISA) and Department: Information and Communication Technology. The first 

possible information that will be required are contact details of students earmarked to take part 

in the study.  
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Sampling  

The population will be Unisa students who are repeating an identified signature module and 

registered at Ekurhuleni Regional Service Centre. The idea of focusing on such students is 

informed by the assumption that most of them might have registered at Unisa without being 

fully aware of the delivery modes of the institution. Such students may therefore have been 

taken by surprise when the real learning had to commence. Hence researchers will focus on 

one signature module with a high registration numbers. Sample will be selected from the 

population of those students who meet the criteria. Specifically, random sampling method 

will be used in order to allow all students an opportunity to participate and ensure that they 

have an equal opportunity of being selected for the sample (Marlow 2005:139). Students’ 

information personal information, specifically their Mylife email addresses, will be requested 

from Department of Information and Statistical Analysis (DISA).   

 

Data collection 

Data collection will be through surveys. Questionnaire will be developed and sent 

electronically to about three thousand (3000) students with an estimate return rate of 10%.  

Students will be required to complete an online survey questionnaire which will take 

approximately fifteen (15) minutes. Confidentiality and anonymity of students will be 

recognised and guaranteed as the questionnaire is designed in a way that no student number is 

visible by the time the questionnaire is returned to the researchers.  

 

Anticipated limitation 

Given that the questionnaire will be emailed to students, it follows that only those students 

who have access to email would participate. In the process, it means that those who do not 

have access to email, due to a variety of reasons, will be automatically excluded. 

 

Conclusion 

Unisa has embarked on supporting the students through various established platforms such as 

e-tutoring, Myunisa virtual environment, free mylife email addresses, low cost computer 

equipment and other e-solutions such as internet deals with various service providers. 

Learners registered in Open and Distance Learning environment can benefit immensely from 

the use of interactive ICT technologies. It will, however, take time, money, and a combined 

strategic effort for the institution to achieve the commitment of certain groups of learners 



5 
 

when they implement these technologies. Implementation of effective ICT objectives would 

be a crucial step towards successful throughput rate and retention of students. Students’ level 

of readiness is also critical as effective teaching and learning is a joint effort. This readiness 

will to a great extent depend on the learners’ levels of access ICTs as well as their ICT skills.  
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Background 

Zimbabwe Open University (ZOU) is an Open and Distance Learning institution that was 
opened in 1999. It provides distance learning to students in its ten regions in various parts of 
the country and to students in the eleventh region, the virtual region. While it provides 
teaching and learning through a print module, it also provides tuition through ICTs. With the 
advancement of ICT technologies, there is a shift in the way provision of materials is done. 
Arinto (2013) says the role of teachers in the design of pedagogically effective learning 
environments receives renewed emphasis where ODL course designs are increasingly 
resource-based, that is, feature online learning activities organised around web-based 
resources. In some cases these are, integrated or online discussion-based. The course contents 
are “more fluid and dynamic” because they are created during synchronous and asynchronous 
online collaborative activities. As new courses are being developed under a resource-based 
course development contract, developers are encouraged to supplement the print modules (or 
replace them altogether, if warranted) with online courses including open educational 
resources (OER). Course developers can also “integrate online discussion forums, and they 
are free to use open source web tools, such as blog sites, media sharing sites, and web-based 
conferencing applications, to enhance course delivery”.  

Zimbabwe Open University has students in different parts of the world called the Virtual 
Region. The extent to which they use ICTs is not well articulated.  The researcher wants to 
find out how students in the virtual region employ online learning. 
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Literature Review 

The conceptual framework revolves around ICTs. ICTs are digital tools that enable students 
to solve problems, hence the need for them to know how these work. ICTs allow students to 
investigate, communicate and create (Australian Curriculum, n.d). Use of ICTs is made 
possible when the infrastructure is in place. These are network infrastructure, computing 
infrastructure, application software, internet service, security infrastructure and policy 
document (Rao, 2009). ICTs are able to distribute educational content (Caswell et al., 2008) 
as cited in Knox (2013) as well as “facilitate or empower the learning process" (Knox, 2013).  
ICTs provide universal education, equity and quality. The success of ICTs depends on the 
framework of availability, accessibility, acceptability and adaptability (Robinson, 2008). 
ICTs use the "integrated approach, multi-site learning system, e-learning or [the] virtual 
classroom." Televisions, radio, videos, audio tapes and video conferencing are also classified 
under ICTs (Nyatsanza and Mtezo, 2013). Virtual classes provide interaction with experts, 
greater autonomy, flexibility and knowledge (Nigaveker, n.d.).  They can benefit institutions 
in the area of teaching and learning, teachers’ continual growth and how institutions are 
managed. In developing countries such as Zimbabwe, ICTs are not fully utilised as most 
ODL institutions rely on print (UNESCO, 2014).  

Challenges Related to ICTs in Developing Countries 

Bandalaria (2007) realises the challenges that ODL institutions in developing countries face 
with regards to ICTs. There is a digital divide where most people do not have access to ICTs 
and that these countries concentrate more on providing food, shelter and clothing such that 
adoption of ICTs seems unthinkable. Digital divide is a gap between those with access to 
Internet and those who do not have (Mark, 2011; quoting OECD, 2008). Digital divide is 
further described by Geissinger (2006) in Mark (2011) as lack of transmission to rural and 
urban areas.  In Zimbabwe, with a population of about 13 061239 in 2012 (Machadu, 2013) 
the number of Internet users as in 2013 was 5.2 million people which is 39.8% of the 
population, (The Postal Telecommunications Regulatory Authority of Zimbabwe, 2015). 
Despite this increase, still quite a large percentage of people do not have access to Internet; 
there is a digital divide. Poor countries have to grapple with problems of debt, disease and 
ignorance and may fail to match with those whose ICT infrastructure in the area of provision 
of ICTs is high (Norris, 2001, p.5 in Mark, 2011). According to Mark (2011), the digital 
divide has to be "alleviated, filled, narrowed, reduced, stepped over or shrunk", inclusive of 
the area of ODL. In adopting ICTs in ODL the kind of ICTs to be used have to be taken 
cognisance of. This means adoption of new cultures, concepts and new methods of teaching 
and learning (Bandalaria, 2007) which should however, be based on sound pedagogic 
principles (Ramanujam, 2012). 

Benefits if using ICTs 

ICT cannot take place without connectivity. Connectivity means there is no distance among 
nations as materials can be shared. Institutions need to think of ways of putting in place the 
infrastructure, ways of maintaining it and improving upon it. Governments must invest in 
ICTs while educationists should have a mindset that welcomes use of ICTs. Issues of how e-
content should be presented are some of the things to think about as it is supposed to be based 
on the experiences of the learner, is localised and informant rich. In selection of suitable 
materials, students should be involved (Nigaveker, nd). Mishra, (2015) is concerned with 
massive open online courses (MOOCs) and their applicability to poorer nations such as, 
Sudan. These can be offered through ICTs on a large scale and in a cost effective manner in 



subjects such as science, engineering where there are not enough teachers world wide. If 
students are given educational tablets, they can engage in e-learning and can join the virtual 
classroom.  

Virtual Education 

The Virtual University offers borderless education which is dependent upon technology and 
is advocating for a move towards collaboration. It is also influenced by the mode of delivery, 
media and location. Concerns raised are to do with policy which removes barriers, the type of 
qualification, the value of the certificate awarded. Further, each institution chooses the model 
of virtual education it intends to provide (D’Antoni, 2006). For example, ZOU has a 
unit/region that is offering virtual education.    

 

Problem Statement 

Zimbabwe Open University provides its learners in the Virtual Region with modules which is 
the learning tool. It does not seem to utilise all aspects of ICTs including Open Educational 
Resources which could enhance further, quality, equity and universal education, hence the 
problem that this study seeks to understand the extent to which Information and 
Communication Technologies (ICTs) are enhancing quality education to virtual students at 
Zimbabwe Open University (ZOU).  

Research Questions 

The study seeks to answer the following research questions:  

1. What impact can ICTs influence provision of education at ZOU Virtual Region?  

2. Does ZOU have the infrastructure to offer online learning to its students in the Virtual 
Region? 

3. What challenges would ZOU face in a bid to provide ICTs on teaching and learning to 
Virtual students at ZOU? 

4. What mechanisms would ZOU put in place to fully utilise ICTs in teaching and learning to 
students in the Virtual Region?    

Research Design and Methodology 

The researcher will use the qualitative research. The research methods to be used are 
interviews, focus group discussions and document analysis thus, achieving triangulation. 
Qualitative Research is suitable for a case study of ZOU. In qualitative research the 
researcher involves people’s feelings, attitudes and some issues that cannot be quantified or 
generalised. Purposive sampling will be done on ZOU personnel. She will interview 1 library 
and information manager, 1 ICT manager, 1 ICT technician, 3 Virtual Region personnel and 
the Dean of ICT.  

Findings and Discussions 

From the focus group discussion, it has been established that all students have cellular phones 
and that with provision of tablets to students multimedia delivery would be made possible. It 
is recommended that there should be an initiation of policy changes that would support use of 



ICTs more since to date there is little evidence of innovation. ZOU should look into the use 
of technology integration in teaching and learning and find out how well prepared it is. 
Mobile learning is an interesting area to students which could be looked into from the 
perspectives of students. Blogs could be created and made use of as well as Facebook for 
teaching purposes. Multimedia technology can enrich teaching and learning, complement 
modules, attract more learners and thus, can make learning more exciting. ZOU as an 
institution embraces the idea of ICTs, what it needs is translate this into a policy (Focus 
group discussion, 27 May, 2015).   
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Title: The extent to which the introduction of ICT laboratories has empowered students  

 studying at university.  A Case study of Zimbabwe Open University 

Sub-theme: Information and Communication Technologies 

Background to the Study 

Zimbabwe Open University is one of the largest Open and Distance learning Institution in Southern 

Africa, second to UNISA.  Distance learning involves students learning at a distance from the Tutor 

and/or Lecturer.  There is therefore need for the student to be equipped with computer skills to be able to 

communicate with his/her Tutor/Lecturer, write his/her assignments and for the student to be able to type 

his/her dissertation.   This also helps to bridge the gap between the distance learner and his/her Tutor for 

communication and provision of instruction and also networking purposes.  This calls for impartation of 

computer skills to the open and distance learner.  This is why Zimbabwe Open University introduced the 

Computer Laboratories in all the 10 Regional Centres of the country. A distance learner who has no 

computer skills will find it very difficult to communicate information for a late assignment, clarification 

on titles or areas where he/she is not sure and will not be able to do group discussions with his/her 

colleagues at a distance.  This entails the student having knowledge on the Microsoft Office which 

includes, MS Word, Ms Powerpoint and Ms Excel. 

Many students either at Zimbabwe Open University or any other institutions  of higher learning find it 

very difficult  to buy either a desktop or laptop because of the demanding economic environment of the 

Country.  Zimbabwe Open University identified this gap and implemented computer laboratories at all 

Regional Centres. 
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All the degree courses offered by Zimbabwe Open University have a course on ‘Introduction to 

Computers’ and it was going to be very difficult to teach students at the institution without having 

practical experience since most students would not really understand what a computer is without using the 

computer.The author of this paper is a Lecturer for ‘Introduction to Computers at Zimbabwe Open 

University and has noticed that the first introductory lesson for Introduction to Computers will do a lot of 

eye-opening to the students who would not be knowing the real/practical definition of a computer.  This 

study is therefore carried out to study extent  to which the introduction of ICT laboratories has 

empowered students studying at Zimbabwe Open University.  

Problem statement 

Has the introduction of ICT laboratories at  Regional Centres of Zimbabwe Open University empowered 

students to be able to use ICT on their own?  

Objectives of the study 

• To identify the skills acquired by students through the introduction of ICT laboratories at ZOU 

Regional Centres 

• To  ascertain the ICT skills by student Tutors 

• To measure the functionality of ICT laboratories at ICT laboratories  of Zimbabwe Open 

University ICT laboratories at  Regional Centres 

• To pinpoint the frequency with which ZOU students access and use computers in the computer 

laboratories 

• To find out if there is enough personnel to repair computers which would have broken down in 

the computer laboratories 

• To discover if computers in the computer laboratories are adequate for ZOU students in each 

programme. 

Research Methodology:  

3.1 Research Philosophy 

This study is informed by the interprevist philosophy to research.  According to Hart (2005:221), 

“Humans are essentially subjective in their world which is based on interpretation and meaning… we live 

to paraphrase”  The propounder of interpretivism Weber (1984 – 1920) according to Hart (2005) argues 

that the interests, passions and politics of a researcher may be the genesis for their research and at the 

same time provide the frame of reference for describing their problem.  According to Weber when 

investigating a problem an attitude of value-freedom should be adopted so as to avoid, as far as possible, 

bias in data collection, categorizing and interpretation.  This means the researcher takes a position that is 

distanced from the topic they are investigating.  At the same time Weber believed it was the responsibility 



 
 
of the researcher to set out the evidence for whatever they were talking about for others to judge the 

adequacy of the interpretation offered.  Creswell (2007:24) says that interpretive positions provided a 

pervasive lens or perspective on all aspects of a qualitative research project.  Interpretive projects 

represent under represented or marginalized groups, whether those differences take the form of gender, 

race, class, religion sexuality and geography or some intersection of these differences. 

3.2 Research Approach 

The qualitative approach was used  as the researcher started by observations and then made inductions.  

This is the process according to Battarcherjee (2012).  This approach was chosen because the researcher 

observed the extent to which the introduction of ICT laboratories empowered the ZOU student to 

communicate and use ICT. 

3.3 Research Design 

A case study of two out of ten ZOU regional centres were used in this study was used to understand the 

extent to which the introduction of ICT laboratories empowered the ZOU student.   

3.4 The Research Method 

Observations, statements, questionnaires and interviews were translated, coded and interpreted. 

3.5 Population 

According to Ritchie, Lewis and Elam (2003) qualitative samples are usually small in size to ensure that 

data are properly analysed and it is simply unmanageable to conduct and analyse hundreds of interview 

transcripts, notes from observations and general field notes in the average time-scale of studies even when 

more than one researcher is involved.   This study therefore chose four students each from the Faculties of 

Agriculture, Social Sciences, Science, Commerce and Education & Humanities and a Tutor from each of 

the five faculties from the two regions. 

3.6 Sampling method 

According to www.health knowledge.oprg.uk/public health – textbook/researcher.methods./Id retrieved 

on 9 June 2015 qualitative research follows a different logic and uses non-probability samples for 

selecting a population for the study. Here, the individual participants are selected deliberately for their 

specific characteristics that are of importance to the study.  In this study, a study investigating the extent 

to which the introduction of ICT laboratories has empowered students studying at Zimbabwe Open 

University, students enrolled at the University were selected and these were students who had completed 

at least one academic year and had done Introduction to Computers, Information Technology or 

Management of Information systems.  This strategy is also known as purposive sampling. The study 

recruited male and female students from different programmes, age groups and ethnic backgrounds. This 

was achieved by sampling two big regions of Zimbabwe Open University, i.e. Bulawayo and Harare 

Regions because of the kind of student populations they have.  
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Findings and Discussions 

The following were the findings of the study:-  

• Students acquired typing skills through typing practical assignments which had to be done under 

the supervision of a qualified tutor in the computer laboratory.  Some students bought laptops 

since the time allocated for practical assignments was not enough for them to learn more on 

computers and computer phobia had been removed by the lessons they had had.  More than 50% 

of those who had started their projects indicated that they would type their own projects since 

they had acquired computer skills.  5% of the interviewed students indicated that they had started 

businesses using computers either teaching or doing practical work for others after they had been 

introduced to the use of the computers in the computer laboratories.  1% indicated that they still 

needed more time to master the use of computers from the computer laboratories to be able to use 

computers on their own.  Some students who were also teachers conveyed that they could now 

use projectors in their schools having acquired the skills through the introduction of computer 

laboratories at ZOU.  Generally computer phobia had been removed and students were now 

empowered to work with computers on their own. 

• Generally the Tutors who taught students in the computer laboratories were skilled and qualified 

to teach students in the computer laboratories.  10 % of the Tutors who were not familiar with the 

software used at the computer lab and had to be oriented by the ICT technicians. 

• A few of the computers which were not functional were repaired by the ICT-Technicians once 

they were reported.  About 1% of the computers could not be repaired at all since they needed 

spare parts which ZOU could not provide at the time.  There was therefore need to have more 

computers bought for the computer laboratories so that students would not wait for others to 

finish while they were waiting. 

 

• ZOU students only had six hours of tutorials, and got a minimum of two hours practical computer 

lessons.  This time was considered to be too little by both the students and the Tutors for 

Computers. 

• There was enough personnel to repair computers which broke down in the computer laboratories 

for each region.  Only spare parts were needed to fix all the computers. 

• There was need for more space and more computers to be bought for the computer laboratories 

since ZOU students increased by the semester. 

• University students in all the faculties had at least two departments having at least one practical 

assignment managed by a Tutor at the Regional ICT laboratories.  Out of the sampled population, 

20% students managed to type their own projects or dissertations.  100% of those who had 



 
 

acquired laptops were now able to use their laptops without assistants from computer experts.  

Some students had started training in computer mechanics as they wanted to be able to repair 

their own computers.  All students no longer had computer phobia as they were able to use their 

laptops, ipads, and desktops and were discovering new techniques on their own.  

• There was congestion in the Computer Laboratories as too many students competed to use to few 

computers.   

Conclusions 

• Introduction of Computer laboratories empowered students to acquired typing skills, buy their 

own laptops  and start their own businesses. Students could now type their own projects and 

could now use projectors.  They no longer had computer phobia. 

• Generally the Tutors who taught students in the computer laboratories were skilled and qualified 

to teach students in the computer laboratories. 

• ICT-Technicians repaired non- functional computers. 

• There was need to increase practical lessons for computers for students. 

• Time for computer practicals was not enough for  both the students and the Tutors. 

 

• There was enough personnel to repair computers which would have broken down in the computer 

laboratories for each region.  Only spare parts were needed to fix all the computers. 

• There was need for more space and more computers to be bought for the computer laboratories 

since ZOU students increased by the semester. 

Recommendations 

• More than two hours practical lessons could be introduced per programme for practical lessons. 

• Computers that were not functional could be sold and the money used to buy  more functional 

computers. 

• It is recommended that the computer laboratores be open all the time for students to have more 

practice on computers.  

• Petty cash could be used to buy computer spare parts when needed. 

• Computers and computer space should be increased. 

• There was need for a standardized ZOU module on Computer Practicals for all programmes as 

ZOU.  

•  More Lecturers could be trained to be trainers of practical computer lessons. 

• Further research to be carried out on ‘The use of Computers by ZOU graduates’ 
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Background The University of South Africa (Unisa), being an Open Distance 

Learning institution (ODL), is also migrating to online teaching 

and learning. From 2013 teaching and learning occurs through 

online internet connectivity at postgraduate level. Online delivery 

is incrementally introduced every year. However, some staff 

members have not been formally trained to teach and offer 

learning opportunities to students in an online environment.  

 

In response to this need, Unisa entered into an agreement with the 

University of Maryland University College (UMUC) based in the 

USA to develop the capacity of staff to manage online delivery.  

The first cohort of staff members from Unisa enrolled for a 

Masters in Education in Open Distance Learning (M. Ed in ODL) 

during the second quarter of 2012.  

The M. Ed ODL is a unique programme offered jointly by Unisa 

and the University of Maryland University College (UMUC) in 

the USA. The programme is offered fully online. The first part of 

the programme consists of five modules offered by the UMUC, 

while the last part consists of 4 modules offered by Unisa. The 

four modules include a research dissertation. This research 

focuses on the UMUC experiences of the first cohort of students 

who enrolled for the five online modules. 

In this regard, O’Malley and McCraw (1999) observed more than 

a decade ago that many institutions of higher learning rush “...into 

the new educational delivery systems without fully understanding 

how ‘place’ and ‘time’ factors impact student learning”.  The 

research will shed light on whether this obtained when the M. Ed 
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ODL was conceptualised and implemented. 

Literature review Peters (2010:10) argues that it was Garrison (1985) who 

categorised distance education (DE) into generations due to 

changes in technology and pedagogy over time. We argue that it 

is a combination of pedagogy, technology and economics that 

contribute to the continuous developments in distance education. 

 

According to Heydenrych and Prinsloo (2010:8), the first 

generation mentioned by Peters and Garrison indicated that DE 

was by print correspondence between the educator and the 

learners. The second generation was categorized by the advent of 

teleconferencing using predominantly the radio for teaching and 

learning. In the third generation, use of multimedia and computer-

assisted learning emerged as a means for teaching and learning. 

Taylor(1999), Kearsley and Moore(2005) in particular mention 

the emergence of the fourth and fifth generations of DE 

(Heydenrych & Prinsloo, 2010:9). The fourth generation by 

Taylor(1999) is characterized by flexible learning via online 

delivery, while Moore and Kearsley (2005) mentioned interactive 

audio and video conferencing as aspects of this generation. 

 

Moore and Kearsley(2005) mention online delivery using 

affordances of multimedia interactive communication and support 

as characteristics of the fifth generation, whilst Taylor(1999) 

mentions intelligent flexible learning with affordances of 

automated content and response and campus portal as part of the 

fifth generation (Heydenrych & Prinsloo, 2010:9). Although it 

may seem that the latest generations are in vogue, all technologies 

for teaching and learning and communication from all generations 

are still relevant.  

 

In this research, Salmon’s (2000) five stage model was applied to 

provide a framework for the enquiry into the students’ (i.e. Unisa 



staff enrolled for the UMUC master’s programme) experiences. 

The model consists of five stages:  access and motivation, online 

socialisation, information exchange, knowledge construction, and 

development.  

Questions asked in the questionnaire and during the interview 

were based on the different stages of Salmon’s model. Another 

model used was the framework developed by Billings, Connors 

and Skiba (2001) which is a benchmarking tool that could be used 

to evaluate the students’ experiences with online learning. The 

tool is divided into three main aspects: outcomes, educational 

practices and use of technology. On outcomes, the model focuses 

on six variables that range from access to satisfaction. 

Problem statement Some Unisa teaching staff did not have the requisite skills to 

teach in an online environment. They enrolled in an Open 

Distance Learning Masters Programme with UMUC in order to 

up skill themselves. The study ascertains whether the programme 

is relevant and if the Unisa staff benefitted from it.  

Aims and objectives 

(this can also include 

research questions) 

Aim 

The aim of this study was to determine the experiences of 

University of South Africa staff members that enrolled for the 

UMUC online technology courses and readiness to teach in an 

online environment. 

Objectives 

•To determine the effectiveness of UMUC courses in preparing 

Unisa staff to be ready to teach in an online environment.   

•To evaluate the satisfaction levels of Unisa staff with the UMUC 

courses. 

•To ascertain the readiness levels of Unisa staff to teach in an 

online environment. 

•To determine the effectiveness of UMUC instructors in their 

presentation of the courses, from the perspective of the Unisa 

staff. 

•To ascertain whether staff have experienced active teacher and 



peer learning in the courses. 

•To determine opportunities and record the challenges that were 

encountered in the administration of the programme, in particular, 

due to the limitations of time and space with UMUC. 

•To evaluate the technical support received from UMUC 

Research design and 

methodology 

A total of 21 staff members enrolled in the programme in 

April/May 2012. These comprised of 16 academic staff members 

and 5 professional support staff members. The students were 

selected based on their interest and passion for online teaching 

and learning as well as their qualifications. 

An online questionnaire with three sections was sent out to the 

participants, who are Unisa Staff, to complete. Researchers used 

the Survey Monkey tool for the questionnaire. Instructions clearly 

outlined that the completion of the questionnaire is voluntary. 

Participants were requested to complete all three sections of the 

questionnaire in one sitting.  

A focused interview was conducted with the Coordinator of the 

project in order to ascertain opportunities and record the 

challenges that were encountered in the administration of the 

programme in particular due to the limitations of time and space 

with UMUC. The interview questions were limited to six (6), 

however the possibility of asking further probing questions was 

accommodated where clarity was sought. The Coordinator’s 

responses were recorded on a digital recorder. 

Findings and discussions Unisa staff members were generally satisfied with the online 

programme offered by UMUC.  

The initial challenges and apprehension with technology were 

ultimately overcome during the course of the programme.  

It can be concluded that the partnership between Unisa and 

UMUC on the online DE programme was a resounding success 

that can be replicated in other partnerships. 
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1.0  Background 

The  Zimbabwe Agenda for Sustainable, Social and Economic transformation (ZIMASSET-

October 2013- December 2018) is the economic blue print which is supposed to create a 

conducive framework to resuscitate Zimbabwe’s ailing economy. ZIMASSET is hinged on 

four clusters which are Food security and nutrition, Value addition and beneficiation, 

Infrastructure and utilities and Poverty reduction. 

In his foreword in the ZIMASSET document, the State president, Cde Robert Mugabe stated 

that ZIMASSET was crafted to achieve sustainable development and social equity anchored 

on indigenization, empowerment and employment creation that shall be largely propelled by 

the judicial exploitation of the country’s abundant human and natural resources. 

Every sector in the economy is affected by this government policy thrust of ZIMASSET and 

universities are not spared, including Open distance learning institutions like the Zimbabwe 

Open University(ZOU). 

It is against this background that this study should be able to bring out  better insights on how 

ZOU could align its education and training to ZIMASSET’s four clusters including the 

tackling of challenges emanating from this policy. 

 

1.1 Literature Review 

A lot of literature is in existence on ZIMASSET which has drawn a lot of interest among all 

key stakeholders although apart from the ruling party ZANU PF officials, a lot of neutrals 

and economists have seemed to be sceptical and critical of this economic blue print. 

The four pillars of ZIMASSET are discussed in detail, that are; food security and nutrition, 

value addition and beneficiation, infrastructure and utilities and poverty reduction which are 

supposed to promote business performance and economic growth of 7,2% as well as the 

welfare of all Zimbabweans according to www.zimtreasury.gov.zw(19 March 2014) 

However the document is viewed as partisan by opposition political parties who view it as a 

ZANU PF government propaganda as evidenced  on Section 1.2 of the document that there Is 

urgent need to put in place an economic blue print that is guided by the ZANU PF manifesto. 

http://www.zimtreasury.gov.zw(19/


and the Presidential vision as encapsulated in his Excellency the President’s inauguration 

speech delivered on 22 August 2013 (source www.kubatana.net- October 2013) 

A lot of criticism has come from the media ,summarising that the blue print was a failure 

because of lack of budgetary support for these policies, corruption, political polarisation, lack 

of independence of technocrats, lack of a vibrant free media and lack of trust among 

Zimbabweans and foreign investors.(Source www.pindula.co.zw -December 2013). 

www.pindula.co.zw (December 2013) described ZIMASSET as a flawed policy by 

academics, economists and opposition politicians. They condemned the very basic 

foundations of the policy by arguing that it was crafted at a time when political tension was 

very high and thus there was need to win the support of the electorate. 

The crafting of the policy did not involve other major stakeholders such as service health 

providers, multinational companies, farmers, commercial service providers like financial 

institutions. In www.southerneye.co.zw(24 April 2014), ZIMASSET requires at least $27 

billion to fund a lot of projects listed under the country’s current economic blueprint 

ZIMASSET but even Zanu PF senior minister, Simon Khaya Moyo cited corruption as a 

major hindrance to the success of ZIMASSET. 

In www.theindependent.co.zw (6 December 2014),  ZIMASSET was rubbished as just a 

ZANU PF document which was sneaked into government. Furthermore , ZIMASSET has 

suffered much politicisation and manipulation. Analysts have criticised the document in light 

of the continued closing of companies and an ever increasing unemployment rate likely to be 

exacerbated by continued government threats to go on a massive retrenchment drive as well 

as weaning state universities like ZOU from any government financial assistance. 

 

1.2 Problem Statement  

The ZIMASSET economic blue print has failed to live to its promise and falls far short of 

attaining the 7,2% economic growth as per its target. There is generally poor economic 

performance by almost all sectors including higher and tertiary education institutions like 

ZOU. 

The general economic malaise (downturn) has culminated  in ZOU facing financial 

constraints as financial assistance from the parent Ministry (government) of Higher and 

http://www.pindula.co.zw-december/
http://www.pindula.co.zw/
http://www.southerneye.co.zw(24/
http://www.theindependent.co.zw/


Tertiary education ,Science and Technology has reduced drastically with its future hanging in 

the balance if  government ceases to pay full salaries of state  universities staff in its yet to be 

finalised policy on weaning state universities from government financial support. . Such 

moves indicate how ZIMASSET may have failed as a policy that is supposed to drive the 

economy towards strong economic performance. During ZIMASSET, unemployment is on 

the rise with majority of those losing their jobs due to companies downsizing or being 

liquidated, joining the informal sector (85% now employed by this sector). 

Such economic conditions may affect potential students to pay for their tuition fees which in 

turn affects ZOU’s revenue base . 

It is against this background that this study wants to find out under cross examination how 

ZIMASSET has been affecting ZOU’S operations and what then relevant authorities can 

learn from that in order to devise strategies for survival. 

 

1.3  Aims and Objectives 

The paper wants to find out the impact of ZIMASSET on ZOU’s. The major objectives are: 

i) to understand  the ZIMASSET policy document fully and its  thrust 

ii) To establish progress to date made by ZOU towards its contribution towards 

realisation of ZIMASSET‘s four clusters. 

iii) To find out the major challenges facing ZOU in its quest to effectively participate 

in ZIMAASET’s framework(goals). 

iv) To suggest how ZOU could streamline its operations in order to effectively 

contribute towards ZIMASSET goals. 

 

1.4    Research design and methodology 

• Survey design shall be used 

• The target population shall be ZOU Senior management,  Faculty deans, 

Regional Directors, Government officials in the Ministries of Finance and 

Higher and Tertiary Education, Science and Technology. 

• The final sample size shall be 30 based on convenience sampling drawn from 

the target population stated above. 



• Interview technique shall be used to get in depth information about the 

ZIMASSET issues. 

 

           1.5  Findings and Discussions 

From data analysis, major findings shall be arrived at and discussed to bring better 

insights about the magnitude of the challenges and/or opportunities being posed by 

ZIMASSET and how relevant authorities could come up with new strategies to 

improve. 
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